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Abstract: Dilamba’, a child-rearing practice rooted in Toraja culture, embodies guided freedom
that balances autonomy with parental and community support. This study investigates how
Dilamba’ fosters independence, decision-making, creativity, and moral growth by integrating
indigenous wisdom with heutagogical principles. Using a qualitative, conceptual-cultural
approach, the research combined literature review, field observations, and interviews to
examine child behavior, parenting practices, and communal involvement. Results indicate that
Dilamba’ encourages exploratory behavior, problem-solving, resilience, and ethical awareness,
while active engagement from parents and the community is pivotal for nurturing autonomy.
Children participating in this model evolved from dependency to competence, displaying
maturity, moral reasoning, and self-directed decision-making. The integration of traditional
practices with contemporary pedagogical insights, including Montessori, Froebel, and
Mangunwijaya, presents a holistic educational framework. Dilamba’ thus offers a culturally
grounded approach to raising self-directed, morally conscious, and capable children, providing
guidance for curriculum development, parenting programs, and educational interventions
bridging tradition with modern learning paradigms.
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1. Introduction

The Toraja cultural practice of dilamba’ represents a nuanced model of guided freedom
in child-rearing, providing children with opportunities to explore, make independent
decisions, and develop autonomy while remaining under the structured guidance of
parents and the communityl. By integrating exploration with social and moral
boundaries, Dilamba’ enables children to cultivate creativity, problem-solving abilities,

! Jennifer G. La Guardia and Richard M. Ryan, What Adolescents Need: A Self-Determination Theory
Perspective on Development within Families, School, and Society, 2002,
https://www.emerald.com/books/edited-volume/19910/chapter/104923089; Richard M. Ryan et al., “The
Significance of Autonomy and Autonomy Support in Psychological Development and Psychopathology,” in
Developmental Psychopathology, 1st ed., ed. Dante Cicchetti and Donald J. Cohen (Wiley, 2015),
https://doi.org/10.1002/9780470939383.ch20.
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and self-determined learning without compromising societal values and norms. Within
Toraja traditions, children engage in activities that simultaneously develop personal
competence and collective responsibility?, fostering holistic ethical awareness from an
early age.

Children’s autonomy is framed by social, cultural, and ethical constraints,
including adherence to communal Tongkonan structures, respect for ancestral guidance,
and participation in traditional3. These boundaries prevent autonomy from
degenerating into unregulated behavior, ensuring independence is cultivated alongside
moral and social responsibility. Excessively permissive parenting may undermine self-
regulation, whereas authoritarian approaches can stifle creativity and independent
decision-making. Situated between these extremes, the dilamba’ model effectively
nurtures both autonomy and character.

Education systems that incorporate guided freedom support the internalization
of ethical values, moral development, and social competence. Children learn most
effectively through real-life experiences, observation, and active participation, which
facilitate holistic character formation. Parents serve as mentors, role models, and
facilitators, engaging in children’s daily activities to enhance independence, creativity,
and decision-making capacities®. Empirical evidence shows that children involved in
family routines and community-based activities under active parental guidance exhibit
higher autonomy, creativity, and responsible decision-making than peers with limited
engagement®.

Despite these insights, research gaps remain. Most studies are conceptual or
culturally specific, lacking empirical validation in modern schooling, faith-based
education, or digital learning contexts. Quantitative evidence and cross-cultural
generalizability are limited, restricting practical application of traditional autonomy
models like dilamba’ in contemporary education.

? Sara Frodén and Britt Tellgren, “Guiding Children towards Individual and Collective Growth. Educative
Participatory Experiences in a Preschool Setting,” International Journal of Early Years Education 32, no. 2
(2024): 334-48, https://doi.org/10.1080/09669760.2020.1742670; Laura Wray-Lake and Amy K. Syvertsen,
“The Developmental Roots of Social Responsibility in Childhood and Adolescence,” New Directions for Child
and Adolescent Development 2011, no. 134 (2011): 11-25, https://doi.org/10.1002/cd.308.

% Rannu Sanderan, “Heuristika dalam Pendidikan Karakter Manusia Toraja Tradisional,” BIA’: Jurnal Teologi
dan Pendidikan Kristen Kontekstual 3, no. 2 (2020): 2, children, parents, cultural practitioner.,
https://doi.org/10.34307/b.v3i2.213.

* Marvin W. Berkowitz, PRIMED for Character Education: Six Design Principles for School Improvement
(Routledge, 2021),
https://api.taylorfrancis.com/content/books/mono/download?identifierName=doi&identifierValue=10.4324/9781
351030267 &type=googlepdf.

® Maria Montessori, Montessori’s Own Handbook (Buku Panduan Montessori): Metode dan Kegiatan untuk
Membangun Lingkungan Belajar Pengasah Kemandirian Anak (IRCiSoD, 2025), p. 93-94.

® Maria Montessori, The Montessori Method (Frederick, A. Stokes Company, 1912).
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The theoretical foundation of this study integrates classical and contemporary
pedagogical frameworks. Montessori, Froebel, and Mangunwijaya emphasize child-
centered, experiential learning approaches that foster independent exploration,
creativity, and personal responsibility?. Within Toraja culture, the concepts of matona’
reflect a child’s readiness for independent action, aligning with heutagogical principles
of self-determined learning and personal accountability.

Cross-cultural evidence supports the value of guided freedom, showing that
autonomy combined with appropriate parental guidance enhances creativity, problem-
solving, and moral reasoning across diverse settings. Participation in traditional
communal activities fosters social responsibility, collaboration, and cultural identity,
reinforcing moral development.

While heutagogy emphasizes learner self-determination and individual agency,
Dilamba’ expands this framework by demonstrating that autonomy can also be
cultivated through communal guidance, relational accountability, and culturally
structured freedom.

In order to address the theoretical and empirical gaps identified above, this study
is guided by a set of interrelated inquiries that emerge precisely from the tension
between autonomy and dependence, individuality and collectivity, freedom and
guidance. It begins with the paradox that what appears to be freedom in learning may, in
fact, be structured by deep cultural obligations, and what is often interpreted as
independence may actually be sustained through relational interdependence. Within
this conceptual tension, the study asks how Dilamba’ is conceptualized and practiced
within Toraja parenting traditions, where the child is simultaneously expected to act
freely yet remain inseparable from communal expectations that quietly shape the very
meaning of freedom itself. It further interrogates how such a culturally embedded
system of guided autonomy contributes to the development of learner autonomy and
moral formation, not as a linear process of emancipation from guidance, but as a gradual
intensification of responsibility within guided relationality, where autonomy does not
negate control, but is paradoxically produced through it.

The study asks how Dilamba’ may extend, refine, or even unsettle dominant
theoretical frameworks of heutagogy, particularly by challenging its implicit assumption

’ Montessori, Montessori’s Own Handbook (Buku Panduan Montessori); Friedrich Froebel, Froebel’s Letters on
the Kindergarten (CW Bardeen, 1891),
https://books.google.com/books?hl=id&Ir=&id=iJQWAAAAIAAI&oi=fnd&pg=PA13&dqg=froebel+kindergarte
n&ots=ylAqPbFI9Z&sig=bS5pf-508RhywWmrtepCD4GgtTU; Yusuf Bilyarta Mangunwijaya, Pasca-Indonesia
Pasca-Einstein:  Esei-Esei Tentang Kebudayaan Indonesia Abad Ke-21 (PT Kanisius, 1999),
https://books.google.com/books?hl=id&Ir=&id=DkcHEAAAQBAJ&oi=fnd&pg=PA7&dq=yusuf+bilyarta+man
gunwijaya+pendidikan&ots=urx4u84tm_&sig=51EV-SkCjiQVpGSNDBH9bpZFxSc.
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that self-determination is primarily an individual achievement, and instead proposing
that what appears to be “self-determined learning” may, in certain cultural contexts, be
more accurately understood as “collectively authored becoming,” where the self is not
the origin of learning but its negotiated outcome.

2. Research Methods

This study adopts a qualitative hermeneutic approach to investigate Toraja educational
practices, particularly the concept of dilamba’. The research emphasizes understanding
the symbolic meanings embedded in local terminology, such as lamba’, dilamba’, tona’,
matona’, and dilamba’ anna matona’, and interpreting how these terms reflect parenting
practices, moral values, and social norms that guide children’s development8.
Hermeneutics is employed in this study as an analytical lens to interpret lived
experiences, cultural narratives, and intergenerational practices, allowing for a deep
reading of Dilamba’ as a situated epistemology rather than a detachable cultural artifact.
In this sense, understanding is not treated as discovery of objective facts, but as a
dialogical process between researcher, participants, and cultural context. The unit of
analysis encompasses child-parent interactions, community engagement, and traditional
practices that facilitate self-directed learning, problem-solving, and decision-making
skills, emphasizing conceptual and cultural interpretation over quantitative
measurement.

Primary data were collected through field observations, semi-structured
interviews with parents, educators, and community leaders, and cultural
documentation, including ritual notes, local texts, and historical literature®. Observations
were conducted in three primary naturalistic settings within the Toraja highlands
of South Sulawesi, Indonesia, namely (1) household environments of participating
families, where daily caregiving routines, discipline practices, and parent-child
interactions were observed; (2) communal village spaces, including shared outdoor
areas where children engaged in peer interaction and informal social learning; and (3)
cultural and ritual gatherings, where children participated in collective activities such as

8 MIRIAN NDIDI OBIZUE et al., “Moral Education and the Role of Families in Shaping Values for Sustainable
National Development,” Int’l Journal Of Humanities, Economic Development And Contemporary Studies 1, no.
2 (2025): 380-93, https://journals.iempsglobal.org/index.php/IJHEDCS/article/view/145; Abdulkareem et al.,
“From Ancestral Wisdom to Ethical Living.”

% Patricia Leavy, Research Design: Quantitative, Qualitative, Mixed Methods, Arts-Based, and Community-
Based Participatory Research Approaches (Guilford publications, 2022),
https://books.google.com/books?hl=id&Ir=&id=qUiKEAAAQBAJ&oi=fnd&pg=PP1&dg=community+research
+and+method&ots=RxPhDnBs9S&sig=IXwrc_6BZ9b81MIcVgmWr2PKjn8; Pranee Liamputtong, “Traditional
Research Methods in Health and Social Sciences: An Introduction,” in Handbook of Research Methods in Health
Social Sciences, ed. Pranee Liamputtong (Springer Singapore, 2019), http://link.springer.com/10.1007/978-981-
10-5251-4_52.
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family ceremonies and community events that reflect indigenous value transmission.
These settings were selected to capture dilamba’ as a lived and situated practice
embedded in everyday social life rather than as an abstract pedagogical concept.
Secondary data were drawn from scholarly literature on experiential and child-centered
learning!®, cross-cultural studies on autonomy and moral reasoning!l, and
contemporary research on parenting and community-based education.

Three primary methods of data generation were employed: semi-structured
interviews, participant observation, and field note documentation. Interviews were
conducted in flexible conversational formats lasting approximately 45 to 90 minutes,
depending on participant availability and narrative depth. Participant observation was
undertaken in naturalistic settings, including household environments and communal
gatherings, where practices of guidance, discipline, and child autonomy naturally
occurred.

Data analysis followed a descriptive-analytical approach, mapping the
relationships among children’s behaviors, parental guidance, and community
involvement within the framework of heutagogical principles!?, emphasizing guided
freedom, autonomy development, character formation, moral reasoning, and
experiential learning. The coding process involved open coding to identify primary
themes such as autonomy, creativity, and decision-making; axial coding to link these
themes with cultural practices, parental strategies, and community contexts; and
selective coding to construct an overarching narrative illustrating how dilamba’
cultivates competence, ethical awareness, and self-directed learning among children.
This methodology enables an in-depth understanding of the integration of cultural
values with educational practices, highlighting the dynamic interplay between tradition,
parental involvement, and experiential learning!3 in shaping child development.

0 Annemie Dillen, “Research with Children as Theologians: Ethical and Methodological Issues,” HTS
Teologiese Studies / Theological Studies 75, no. 1 (2019): 1, https://hts.org.za/index.php/hts/article/view/5507.

! Edwards, “Children’s Play in Cross-Cultural Perspective”; John W. Creswell et al., “Qualitative Research
Designs: Selection and Implementation,” The Counseling Psychologist 35, no. 2 (2007): 236-64,
https://doi.org/10.1177/0011000006287390.

12 Tisa Marie Blaschke and Stewart Hase, “So, You Want to Do Heutagogy: Principles and Practice,”
Unleashing the Power of Learner Agency. EdTech Books. Hittps://Edtechbooks. Org/up/Pp, 2021,
https://edtechbooks.s3.us-west-2.amazonaws.com/pdfs/275/4294.pdf; Nurit Chamo et al., “‘Nice to Meet You
Again’: When Heutagogy Met Blended Learning in Teacher Education, Post-Pandemic Era,” Education Sciences
13, no. 6 (2023): 536, https://www.mdpi.com/2227-7102/13/6/536.

3 Ibnu Fitrianto and Muhammad Farisi, “Integrating Local Wisdom into 21st Century Skills: A Contextual
Framework for Culturally Relevant Pedagogy in Rural Classrooms,” International Journal of Post Axial:
Futuristic Teaching and Learning, 2025, 109-21,
http://journal.amorfati.id/index.php/postaxial/article/view/444; Donna Albrecht, “The Journey from Traditional
Parent Involvement to an Alliance for Empowerment: A Paradigm Shift,” Theory Into Practice 60, no. 1 (2021):
7-17, https://doi.org/10.1080/00405841.2020.1827897.
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Table 1, the relationship between cultural practices and heutagogical principles:

. L Heutagogical .
Cultural Practice / Activity e Impact on Children
Principle
Participation in community labor ||Self-determined Cooperation, social
(gotong-royong) learning responsibility

.. . ) o _|Moral internalization, cultural
Traditional rituals / ceremonies |[Experiential learning

identity
_ o ] Mentoring & Independence, creativity,
Daily activities with parents _ . )
guidance mature decision-making

Table 1, Traditional Toraja Activities Aligned With Experiental Learning and Child
Autonomy.

3. Results and Discussion

Cultural Meaning of Dilamba’

The concept of dilamba’* in Toraja culture emphasizes guided freedom for children,
allowing them to explore, engage in decision-making, and develop autonomy while
remaining under the structured guidance of parents and community norms. Unlike
unregulated freedom, this cultural framework ensures that children cultivate creativity,
problem-solving skills, and self-determined learning without compromising social or
moral responsibilities. The expression dilamba’ anna matona® reflects a developmental
trajectory from guided independence toward maturity and competence, illustrating how
repeated exposure to responsibilities and challenges shapes autonomy, and finally
become wiser. The cultural embedding of children’s freedom within social, ethical, and
communal constraints, such as participation in Tongkonan community, adherence to
norms, respect for ancestors, and engagement in rituals, reinforces social responsibility
while preventing unregulated behavior. By framing freedom as relational and guided,
dilamba’ balances individual initiative with collective welfare.

Parenting, Freedom, and Character Formation

Building on this cultural foundation, parenting practices critically shape the
development of autonomy. Permissive parenting may weaken self-regulation, whereas
authoritarian approaches can restrict creativity and independent decision-making!®é.

14 3. Tammu and H. van der Veen, Lamba’ (Dilamba’), revisi (PT. Sulo dan YPKT, 2016).

15 3. Tammu and H. van der Veen, Tona’ (Matona’), revisi (PT. Sulo dan YPKT, 2016).

16 Joanna Leek and Elzbicta Szulewicz, “Constructivism in the Shadow of Centralism: The Transformative
Potential of International Programmes in Early Childhood Education in Poland as an Escape from
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Dilamba’ exemplifies a middle path, where parents provide oversight while encouraging
exploration, fostering balanced character, independence, and moral reasoning.
Educational contexts that integrate guided freedom reinforce ethical values and holistic
development of social and cognitive skills. Through active engagement in daily routines,
parents’ model and scaffold children’s creativity, independent thinking, and responsible
decision-making!?. Cross-cultural evidence further confirms that guided autonomy
combined with appropriate supervision enhances moral reasoning, problem-solving,
and creativity, underscoring the universal relevance of these principles.

Heutagogical and Experiential Educational Values

The pedagogical underpinnings of dilamba’ align closely with heutagogical principles,
which emphasize self-determined learning, personal responsibility, and experiential
engagement. Within this framework, children actively manage their learning through
exploration and reflection, gaining autonomy and competence. Classical educational
theories support this approach: Montessori advocates freedom within ethical
boundaries, Froebel emphasizes structured c'reative activities'®, and Mangunwijaya
highlights culturally contextualized experiential learning!®. Collectively, these
frameworks demonstrate that guided freedom is foundational for fostering independent,
responsible, and creative learners.

Cross-Cultural Perspectives

The effectiveness of guided autonomy extends beyond Toraja culture. Cross-cultural
research demonstrates that children exposed to balanced autonomy exhibit higher
creativity, enhanced problem-solving skills, and greater moral reasoning?0. Participation

Authoritarianism,” Global Education Review 12, no. 2 (2025): 57-77,
https://ger.mercy.edu/index.php/ger/article/view/675; Sungtaek Lim and Joshua Smith, “The Structural
Relationships of Parenting Style, Creative Personality, and Loneliness,” Creativity Research Journal 20, no. 4
(2008): 412-19, https://doi.org/10.1080/10400410802391868.

7 Joyce Hwee Ling Koh and Theodore W. Frick, “Implementing Autonomy Support: Insights from a Montessori
Classroom,” International Journal of Education 2, no. 2 (2010): 1, https://amshg.org/wp-
content/uploads/2019/01/implementing-autonomy-support-insights-from-a-montessori-classroom.pdf; Mary
Allison Moore, “Teacher Perspectives of Student Academic Decision-Making in Montessori Elementary
Classes,” Pacific Oaks College Northwest, Pasadena, CA, master’s paper, 2000, https://amshq.org/wp-
content/uploads/2019/01/teacher-perspectives-of-student-academic-decision-making-in-montessori-elementary-
classes.pdf.

'8 Friedrich Frobel, Fredrich Froebel’s Pedagogics of the Kindergarten, Or: His Ideas Concerning the Play and
Playthings of the Child, vol. 30 (D. Appleton and Company, 1896),
https://books.google.com/books?hl=id&Ir=&id=Mcs6 AQAAMAAJ&oi=fhd&pg=PA68&dqg=froebel+kindergart
en&ots=v3ZBePhnGR&sig=02jn4YtH1g9j0QzJ-bRgvpvI-6U.

19 Mangunwijaya, Pasca-Indonesia Pasca-Einstein.

% Carolyn Pope Edwards, “Children’s Play in Cross-Cultural Perspective: A New Look at the Six Cultures
Study,” Cross-Cultural Research 34, no. 4 (2000): 318-38, https://doi.org/10.1177/106939710003400402;
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in community-based practices, such as rituals and collaborative activities, reinforces
social responsibility, cooperation, and cultural identity. These findings highlight that
culturally embedded autonomy models like dilamba’ can effectively support holistic
child development while respecting contextual norms, providing insights for educational
strategies across diverse settings.

Parental Involvement and Empirical Evidence

Empirical studies further substantiate the critical role of parental engagement. Children
actively involved with parents in daily routines and decision-making processes
demonstrate higher autonomy, creativity, and problem-solving abilities than peers with
limited parental interaction?!. Parental participation not only facilitates cognitive and
moral development but also scaffolds children’s navigation of challenges, cultivating
competence, confidence, and ethical awareness.

Integration of Traditional Values with Modern Education

Despite these advantages, contemporary educational systems often prioritize academic
achievement over culturally informed moral and character education, creating a gap in
integrating traditional practices?2. Empirical evaluations of cultural autonomy models in
school or religious contexts remain limited, highlighting the need for research to adapt
and validate these practices in modern learning environments.

Synthesis and Position

Wiwik Sulistyawati, “Enhancing Young Learners’ Creative Thinking through Problem-Based Learning: An
Indonesian Early Childhood Education Context,” Journal of Educational Technology and Innovation 8, no. 2
(2025): 29-48, http://jurnal.unipar.ac.id/index.php/jeti/article/view/2764; Peipei Chen et al., “Relationships
between Parenting Behaviors and Adolescents’ Creativity in China: The Mediating Role of Autonomous
Motivation,” The Journal of Psychology 155, no. 5 (2021): 457-72,
https://doi.org/10.1080/00223980.2021.1902916.

2l Wendy S. Grolnick, “The Role of Parents in Facilitating Autonomous Self-Regulation for Education,” Theory
and Research in Education 7, no. 2 (2009): 16473, https://doi.org/10.1177/1477878509104321; Hye-sook Park
et al., “A Longitudinal Study of the Effect of Individual and Socio-Cultural Factors on Students’ Creativity,”
Frontiers in Psychology 14 (2023): 1068554,
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2023.1068554/full; Kristin Turney and
Sarah Halpern-Meekin, “Parental Relationship Churning and Adolescent Well-Being: Examining Instability
Within  Families,” Journal of Marriage and Family 82, no. 3 (2020): 965-80,
https://doi.org/10.1111/jomf.12665.

?2 Darcia Narvaez, “Integrative Ethical Education,” in Handbook of Moral Development (Psychology Press,
2006), https://www.taylorfrancis.com/chapters/edit/10.4324/9781410615336-38/integrative-ethical-education-
darcia-narvaez; Oksana Chaika, “Bridging the Gap: Traditional vs. Modern Education (a Value-Based Approach
for Multiculturalism),” in Lifelong Learning-Education for the Future World (IntechOpen, 2024),
https://www.intechopen.com/chapters/88847.
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Collectively, the literature underscores that guided autonomy, parental engagement,
experiential learning, and community participation are essential for holistic child
development?3. The Toraja dilamba’ concept integrates these dimensions, offering a
culturally grounded framework that promotes independence, moral reasoning,
creativity, and social responsibility. Nevertheless, research gaps persist, particularly in
empirical validation, cross-cultural generalization, and adaptation to contemporary
educational systems, including digital or faith-based learning contexts. Addressing these
gaps can inform culturally sensitive curricula and parenting frameworks that cultivate
self-determined, responsible, and ethically grounded learners.

This study demonstrate that the Toraja concept of dilamba’ effectively integrates
guided freedom, parental engagement, and cultural norms to foster holistic child
development. Children exposed to this model develop autonomy, decision-making skills,
creativity, moral reasoning, and resilience, confirming that guided exploration within
ethical and communal boundaries produces well-rounded learners. The framework of
dilamba’ anna matona’?* illustrates the cumulative impact of experiential learning,
showing that repeated exposure to responsibilities and challenges enables children to
transition from dependency toward competence and maturity?2>.

Parental and community roles emerge as critical in moderating children’s
autonomy. Active mentorship, affective guidance, and structured supervision provide
scaffolding that reinforces both personal initiative and social responsibility. This balance
prevents autonomy from degenerating into unregulated behavior, ensuring that
independence is cultivated alongside ethical and moral awareness. These findings align
with cross-cultural research indicating that autonomy coupled with guidance enhances
creativity, problem-solving, and ethical reasoning, demonstrating the broader
pedagogical relevance of guided freedom.

Figure 1:

2 Manoj Kumar Singh, “FAMILY AND COMMUNITY ENGAGEMENT IN EARLY CHILDHOOD
EDUCATION,” Preschool Education and An Integrated Preschool Curriculum, n.d., 90, accessed June 5, 2026,
https://www.wisdompress.co.in/wp-content/uploads/2023/10/Preschool-Education-and-An-Integrated-Preschool-
Curriculum.pdf#fpage=96; YuanLei Fu et al., “Parent-School Collaboration as a Foundation for Holistic Child
Development,” Journal of Roi Kaensarn Academi 9, no. 11 (2024): 1821-30, https://s002.tci-
thaijo.org/index.php/JRKSA/article/view/274806; Dinusha Samaranayake et al., Montessori Practical Life
Activities for Supporting the Development of Child Autonomy in ECEC: A Guidebook for Educators, 2026,
https://www.theseus.fi/handle/10024/921731.

24 Tammu and der Veen, Tona’ (Matona’).

% Linda Darling-Hammond et al., “Implications for Educational Practice of the Science of Learning and

Development,” Applied Developmental Science 24, no. 2 (2020): 97-140,
https://doi.org/10.1080/10888691.2018.1537791; Alan Carr, The Handbook of Child and Adolescent Clinical
Psychology: A Contextual Approach (Routledge, 2025),

https://api.taylorfrancis.com/content/books/mono/download?identifierName=doi&identifierValue=10.4324/9781
003396864 &type=googlepdf.
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Figure 1. The Dilamba’ approach integrates free exploration and challenge
with respect for guidance and the freedom of others.

The educational implications of dilamba’ are profound. By situating learning
within culturally meaningful experiences, parents and educators can promote self-
directed learning while nurturing moral and social competence. Integrating traditional
practices with contemporary educational theories, such as Montessori, Froebel, and
Mangunwijaya, offers a holistic framework where children engage actively in learning,
develop personal responsibility, and internalize ethical values26. This approach suggests
that culturally embedded learning can complement modern curricula, providing
strategies for experiential, community-based, and character-centered education.

Moreover, the findings underscore the potential of dilamba’ as a model for
bridging indigenous wisdom and contemporary learning paradigms. Its principles can
inform curriculum design, parenting programs, and educational interventions that
prioritize autonomy, moral reasoning, and resilience, ensuring that children not only
acquire knowledge but also develop the competencies required to navigate complex
social and ethical landscapes?’.

% Syahria Anggita Sakti et al., “Revitalizing Local Wisdom within Character Education through Ethnopedagogy
Apporach: A Case Study on a Preschool in Yogyakarta,” Heliyon 10, no. 10 (2024),
https://www.cell.com/heliyon/fulltext/S2405-8440(24)07401-2; Arif Rohman, “Integrating Local Cultural
Values into Early Childhood Education to Promote Character Building,” IJLTER. ORG 23, no. 7 (2024): 84—
101, https://www.researchgate.net/profile/Fatima-
Belkhir/publication/384863880_Vol_23 No_7_July 2024/links/670aaabddc91726ad38e3fca/Vol-23-No-7-July-
2024 .pdf#page=91.

2" Martina Benvenuti et al., “Artificial Intelligence and Human Behavioral Development: A Perspective on New
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Dilamba’ exemplifies the effectiveness of guided freedom within a culturally
grounded framework. Its integration of parental guidance, community participation, and
experiential learning demonstrates how traditional educational practices can contribute
to holistic child development, offering valuable insights for educators, parents, and
policymakers seeking to foster autonomous, responsible, and morally aware learners in
diverse educational contexts. The educational implications of dilamba’ are profound. By
situating learning within culturally meaningful experiences, parents and educators can
promote self-directed learning while nurturing moral and social competence.
Integrating traditional practices with contemporary educational theories, such as
Montessori, Froebel, and Mangunwijaya, offers a holistic framework where children
engage actively in learning, develop personal responsibility, and internalize ethical
values. This approach suggests that culturally embedded pedagogy can complement
modern curricula, providing strategies for learning experience, community-based, and
character-centered education?8.

The potential of dilamba’ as a model for bridging indigenous wisdom and
contemporary learning paradigms. Its principles can inform curriculum design,
parenting programs, and educational interventions that prioritize autonomy, moral
reasoning, and resilience, ensuring that children not only acquire knowledge but also
develop the competencies required to navigate complex social and ethical landscapes.

Table 2: Educational Outcomes Associated with Dilamba’

Domain Specific Outcomes Mechanism
. Problem-solving, creative Experiential challenges, independent
Cognitive o .. .
thinking decision-making

) . _ Guided exploration, mentorship, affective
Emotional|[Resilience, self-confidence

support
) _ o Participation in communal rituals,
Social Cooperation, responsibility
Tongkonan adherence
Moral Ethical reasoning, character Reflection on consequences, parental
ora
formation modeling

Skills and Competences Acquisition for the Educational Context,” Computers in Human Behavior 148 (2023):
107903, https://www.sciencedirect.com/science/article/pii/S0747563223002546.

% Yuni Nuraeni Setiana et al., “Parental Involvement in Early Childhood Character Education,” Journal of
Moral Education, May 20, 2026, 1-24, https://doi.org/10.1080/03057240.2026.2660713; Djoys Anneke
Rantung, “The Christian Religious Education and the Javanese Tradition of Theory and Teaching Method:
Experiences from the Bible and Ki Hajar Dewantara,” KURIOS 10, no. 3 (2024): 744-53, https://sttpb.ac.id/e-
journal/index.php/kurios/article/view/1016.
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Table 2, educational outcomes associated with the practice of dilamba’, highlighting how
guided freedom contributes to cognitive, emotional, social, and moral development.

Educational Critique and Purpose

Analysis reveals that conventional educational approaches often prioritize pragmatic
objectives, such as academic grades, certification, or job preparation, at the expense of
holistic development. Frequent curriculum adjustments may fail to foster curiosity,
intrinsic motivation, or authentic engagement in children??. In contrast, dilamba’
positions education as a liberating process that cultivates both autonomy and happiness,
aligning with principles of heutagogical and experiential learning.

The purpose of education in this context extends beyond utilitarian outcomes.
Children are not only expected to acquire skills but also to internalize cultural values,
develop moral reasoning, and experience personal growth. The integration of
philosophy, psychology, theology, and cultural identity underscores a multidimensional
educational objective, fostering self-determined, reflective, and morally grounded
learners.

Connected, Continuous, and Convergent Learning
The dilamba’ paradigm emphasizes relational and cumulative learning. Individual
development is inherently linked to broader social well-being: liberated, responsible
children contribute to healthier family dynamics, peer interactions, and community
cohesion. Three principles guide this learning process:
Connected Learning: Knowledge and experience are integrated across social,
familial, and cultural contexts.
Continuous Learning: Learning is cumulative; each stage builds upon prior
experience and reflection, promoting long-term growth.
Convergent Knowledge: Children assimilate information from diverse sources,
including parental guidance, community rituals, and formal education, and adapt
it to local cultural and ethical contexts30.

%% Guo Nyuhuan, “Beyond Rewards and Punishments: Enhancing Children’s Intrinsic Motivation through Self-
Determination Theory,” World Journal of Advanced Research and Reviews 21, no. 2 (2024): 1576-83,
https://pdfs.semanticscholar.org/cc83/dcc14562bf370f422d14e5012¢98370dd549.pdf;  Gokce Elif  Baykal,
“Cultivating Intrinsic Motivation in Children: Setting Goals for Interaction Design,” Interactions 31, no. 5
(2024): 38-42, https://doi.org/10.1145/3688869.

0 Froebel, Froebel’s Letters on the Kindergarten; Yusuf Bilyarta Mangunwijaya, Teknologi Dan Dempak
Kebudayaannya (Yayasan Obor Indonesia, 1983),
https://books.google.com/books?hl=id&lr=&id=u5_Xz1kpOZAC&oi=fnd&pg=PA1&dg=yusuf+bilyarta+mangu
nwijaya+pendidikan&ots=Bdl160T Osx&sig=wSKRgK2ry6dgCh3RTpVUhMwqSh8.
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Table 3: Principles of Connected, Continuous, and Convergent Learning in Dilamba’

Principle Description Example
Connected Integrates social, familial, and Child participates in Tongkonan
Learning cultural experiences rituals with mentorship
Continuous Builds progressively through Daily exploration tasks with
Learning reflection and experience guided feedback
Convergent Incorporates diverse sources Blending Montessori methods
Knowledge adapted to cultural context with local customs

Table 3, outlines the pedagogical principles underpinning Dilamba’, demonstrating how
cultural practices support connected, continuous, and convergent learning.

The findings of this study demonstrate that dilamba’ functions as a culturally
grounded educational framework that simultaneously nurtures autonomy, ethical
reasoning, and social responsibility3!l. By enabling children to explore independently
within clearly defined cultural and moral boundaries, dilamba’ ensures that freedom
does not compromise ethical and social norms. This approach offers a sophisticated
balance between individual initiative and communal accountability, illustrating how
traditional practices can operationalize self-determined learning in ways that resonate
with contemporary pedagogical theories such as heutagogy and experiential education.

The educational significance of dilamba’ extends beyond cognitive development,
encompassing emotional, social, and moral dimensions. Guided experiences facilitate
resilience, problem-solving, creativity, and reflective thinking, while parental and
community engagement provides scaffolding that reinforces these capacities. In doing
so, dilamba’ aligns with holistic education paradigms, emphasizing not merely skill
acquisition but the cultivation of character, moral reasoning, and cultural identity.

Importantly, dilamba’ represents a nuanced middle path between authoritarian
and permissive parenting. By emphasizing freedom within structured boundaries, it
cultivates decision-making skills, self-regulation, and accountability while preventing
the potential pitfalls of over-permissiveness or excessive control. This balance reflects a
sophisticated understanding of solidarity and developmental psychology embedded in

31 KHRITISH SWARGIARY, Modern Perspectives on Montessori Philosophy: Adaptations and Applications in
the 2020’s (ERA, us, 2024),
https://books.google.com/books?hl=id&Ir=&id=GRorEQAAQBAJ&oi=fnd&pg=P Al1&dg=montessori+nurture
s+autonomy,+ethical+reasoning,+and+social+responsibility&ots=ZfkeX0h1go&sig=xizSQW8jO2GJwlpaghmw
NaJbGFM; Tamanna Jahan, “Educational Philosophy and Methodologies of Maria Montessori,” JOURNAL OF
EDUCATION AND DEVELOPMENT, n.d., 197, accessed June 5, 2026,
https://www.journaledudev.in/journal/Vol-14%20june%202024.pdf#page=212.
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local cultural wisdom, offering insights that can inform both family practices and formal
educational strategies32.

Figure 2,
INPUTS PROCESS / MODEL OUTCOMES
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The Dilamba’ model is a holistic, culturally grounded framework that integrates guided exploratory freedom, parental and community
engagement, and established pedagogical theories to nurture autonomous, competent, ethically responsible, and resilient children.

Figure 2: Model of Dilamba’

From a broader perspective, these findings underscore the relevance of indigenous
educational models in contemporary contexts. The principles of dilamba’ can be applied
to Christian education, community-based learning, and modern curricula emphasizing
experiential, learner-centered, and self-determined approaches. Moreover, the
integration of cultural values into pedagogical frameworks highlights the potential for
cross-cultural adaptation, suggesting that traditional practices like dilamba’ can inform
the design of educational programs that are both culturally sensitive and
developmentally effective. Ultimately, the study positions dilamba’ as a model that
bridges heritage and modernity, providing a blueprint for education that nurtures
competent, ethically aware, and socially responsible learners in diverse contemporary
settings.

This study demonstrate that dilamba’, as practiced within Toraja culture,
constitutes a nuanced and culturally embedded model of guided freedom, providing a
balanced paradigm that contrasts sharply with both authoritarian and permissive

% Carolus Borromeus Mulyatno, Kesetiakawanan Di Era Digital Dalam Perspektif Pendidikan Integral YB
Mangunwijaya (Sanata Dharma University Press, 2025),
https://books.google.com/books?hl=id&Ir=&id=sGNYEQAAQBAJ&oi=fnd&pg=PAl&dg=Mangunwijaya,+pe
mahaman+canggih-+tentang+psikologi+perkembangan+yang+tertanam+dalam+kearifan+budaya+lokal,+menaw
arkan+wawasan+yang+dapat+menginformasikan+praktik+keluarga+dan+strategi+pendidikan+formal &ots=Z8lI
Veh4G7U&sig=qCWzQSA32UjyUKLRKkDGVTPdtzcs.
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approaches to child-rearing. In this framework, children are encouraged to explore,
make autonomous decisions, and engage critically with their environment, while
simultaneously remaining anchored within boundaries of parental guidance and
communal norms. This approach operationalizes the principle of freedom within
structured ethical oversight33, aligning closely with heutagogical tenets that emphasize
self-determined learning, experiential engagement, and personal responsibility.
Importantly, the interpretive analysis underscores that autonomy achieves its highest
educational value when embedded in a supportive socio-cultural framework that
mediates individual agency with social accountability34.

The conceptual novelty of dilamba’ lies in its capacity to integrate personal
exploration with moral and social education. By allowing children to participate actively
in decision-making processes and exposing them to the consequences of their choices
within a supervised, culturally sanctioned environment, the model -cultivates
competence, resilience, and ethical discernment. This trajectory is culturally codified in
the expression dilamba’ anna matona’, which signifies a progression from guided
independence to mature, competent autonomy3°. The educational significance of this
conceptualization is twofold: it illustrates a mechanism for fostering self-directed
learners capable of navigating complex social and ethical landscapes, and it provides a
culturally situated alternative to purely Western models of autonomy.

Beyond individual development, the study situates Dilamba’ within broader
cultural and contemporary educational discourse. In an era characterized by rapid
technological change, particularly within the frameworks of Industry 4.0 and Web 3.0,
culturally grounded educational models offer critical insights into how autonomy, moral
reasoning, and social cohesion can be nurtured simultaneously. The Toraja framework
exemplifies how indigenous knowledge systems function as mediators between
personal agency and societal expectations, demonstrating that the cultivation of ethical

% Augustinus Supratiknya, Sumbangan Psikologi Dalam Pendidikan (Sanata Dharma University Press, 2023),
https://books.google.com/books?hl=id&Ir=&id=yY XOEAAAQBAJ&oi=fnd&pg=PA3&dgq=Mangunwijaya+pri
nsip+kebebasan+dalam+pengawasan+etis+terstruktur&ots=Y2Eu0_wNue&sig=nSnlZI5rjINRkxEBxfg8cHiURd

g.
% Dyah Worowirastri Ekowati and Abdulkadir Rahardjanto, Filosofi Pendidikan Dan Pendidikan Nilai
(UMMPress, 2025), https://books.google.com/books?hl=id&Ir=&id=-
50REQAAQBAIJ&oi=fnd&pg=PA1&dg=montessori+Otonomi+mencapai+nilai+pendidikan+tertingginya+ketik
a+tertanam+dalam+kerangka+sosial-
budaya+yang+mendukung+yang+memediasi+agensi+individu+dengan+akuntabilitas+sosial.&ots=VVNnLdng4
N&sig=0O0WePE9B9720Z1D7AQwuSHazkVo.

% Laura Teichert and Shaya Helbig, “Friedrich Froebel,” in The Palgrave Handbook of Educational Thinkers,
ed. Brett A. Geier (Springer International Publishing, 2024), https://doi.org/10.1007/978-3-031-25134-4 42;
Maria Cooper et al., “A Multi-Layered Dialogue: Exploring Froebel’s Influence on Pedagogies of Care with 1-
Year-Olds across Four Cultures,” Global Education Review 9, no. 1 (2022): 6-23,
https://ger.mercy.edu/index.php/ger/article/view/577.
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competence and adaptive social intelligence can be embedded within traditional
pedagogical practices. This aligns with global scholarship emphasizing cultural capital as
essential to the development of holistic competence in children, highlighting the
capacity of indigenous frameworks to inform contemporary educational interventions.

A salient feature of dilamba’ is its deliberate reconciliation of freedom with
ethical constraint. Children are positioned as active agents whose autonomy is
scaffolded through parental mentorship, community engagement, and experiential
challenge. In doing so, dilamba’ parallels Montessori’s advocacy for freedom within
ethical boundaries3¢, Froebel’s emphasis on structured creativity3’, and Mangunwijaya’s
focus on culturally contextualized experiential learning38. Such convergence illustrates
the potential for cross-pollination between local educational wisdom and international
pedagogical theory, demonstrating that culturally informed autonomy models can
coexist with globally recognized principles of self-directed learning.

The developmental implications of dilamba’ are profound. Children educated
within this paradigm exhibit independence, competence, resilience, and enhanced moral
reasoning. These capacities emerge not as innate traits but as cultivated skills resulting
from repeated exposure to challenges within supportive ethical boundaries. The Toraja
concepts of matona’ and tona’ operationalize this developmental progression, signifying
readiness, competence, and near-mature autonomy. Empirical and cross-cultural
evidence corroborates the assertion that autonomy, when scaffolded by mentorship and
ethical oversight, enhances creativity, problem-solving, and social responsibility. This
highlights the critical role of structured experiential learning in transforming abstract
principles of self-determination into tangible developmental outcomes3°.

Parental and community engagement constitute integral dimensions of this
framework. Parents function as mentors, moral exemplars, and facilitators, providing

% Dorin Opris and Madalina Bogdan, “Freedom and Autonomy in Montessori Pedagogy: Implications for
Educator Training and Learning Environment Design.,” Acta Didactica Napocensia 18, no. 2 (2025): 84-93,
https://eric.ed.gov/?id=EJ1494696; Angela Molfese, “Montessori and Liberatory Consciousness: An Exploration
of White Montessorians’ Development as Anti-Bias, Antiracist Practitioners” (PhD Thesis, Antioch University,
2026), https://search.proquest.com/openview/06acca2afofédd8e93b086009e4645b9/1?7pg-
origsite=gscholar&chl=18750&diss=y.

%" Mark Connolly, “Creativity, Knowledge and New Education,” in Creativity in Education, Urban and Cultural
Policy, by Mark Connolly (Springer Nature Switzerland, 2025), https://doi.org/10.1007/978-3-031-82798-3_4;
Pete Moorhouse, “The Art of Serious Play Froebel’s Influence on Early Childhood Pedagogy and beyond to the
Creative Work Oof,” The Bloomsbury Handbook to Friedrich Froebel, 2023,
https://books.google.com/books?hl=id&Ir=&id=XGTcEAAAQBAJI&0i=fnd&pg=PT347&dg=Froebel%E2%80
%99s+emphasis+on+structured+creativity&ots=aMoQ2WkbjT &sig=0iGFV_a8UIKU4lafTnzZWmagXVOo.

% Mulyatno, Kesetiakawanan Di Era Digital Dalam Perspektif Pendidikan Integral YB Mangunwijaya;
Mangunwijaya, Pasca-Indonesia Pasca-Einstein.

% Donna Sampaleng, “Revitalisasi Filsafat Eksistensialisme Kristen Dalam Manajemen Pendidikan Kristiani:
Merancang Sistem Pembelajaran Yang Resilien Dan Bermakna,” KURIOS 10, no. 2 (2023): 359-71,
https://sttpb.ac.id/e-journal/index.php/kurios/article/view/931.

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |52



PEADA’ Jurnal Pendidikan Kristen, Vol 7, No 1 (June 2026)

scaffolding that allows children to explore safely and meaningfully. Complementarily,
community participation, through involvement in rituals, cooperative labor, and cultural
ceremonies, reinforces ethical awareness, collaborative skills, and a sense of cultural
identity. The interaction between familial guidance and communal engagement creates a
multidimensional learning ecosystem, demonstrating how socio-cultural frameworks
extend the scope of child development beyond formal academic instruction to include
moral, social, and cultural formation.

From a pedagogical perspective, the implications of dilamba’ are substantial.
Firstly, it underscores the educational efficacy of experiential and community-based
learning in cultivating autonomy, ethical reasoning, and problem-solving capacities.
Secondly, it highlights the feasibility of integrating indigenous educational practices
within formal curricula, preserving cultural heritage while enhancing moral, cognitive,
and social competencies. Thirdly, the model informs faith-based and character-centered
education, providing practical strategies for harmonizing religious instruction with self-
directed, culturally grounded learning. Importantly, these applications reflect a novel
intersection between indigenous knowledge, heutagogical theory, and contemporary
educational practice, reinforcing the global relevance of dilamba’.

Theoretically, this study extends the heutagogical framework by incorporating
indigenous models of guided freedom, effectively bridging Western educational
paradigms with Toraja cultural wisdom. The research also demonstrates the potential
for cross-cultural synthesis, illustrating how principles derived from Montessori,
Froebel, and Mangunwijaya converge with local practices to produce enriched, culturally
responsive learning environments. This convergence constitutes a novel contribution to
pedagogical theory, emphasizing that culturally situated autonomy models can inform
and enhance international discourse on learner-centered and self-directed education*?.

Nonetheless, the study acknowledges certain limitations. Its findings are
contextually situated within Toraja culture, potentially constraining generalizability to
other cultural or educational settings. Additionally, the study relies predominantly on
qualitative and interpretive analysis, limiting direct measurement of cognitive or
behavioral outcomes. Furthermore, the applicability of dilamba’ in technologically
mediated educational environments, including digital learning platforms, remains
unexplored, raising questions about its adaptation to contemporary schooling.

0 Siti Murtiningsih and Arie Sujito, “Reimagining the Future of Education: Inclusive Pedagogies, Critical
Intergenerational Justice, and Technological Disruption,” Policy Futures in Education 24, no. 3 (2026): 484—
504, https://doi.org/10.1177/14782103251341406; Joseph Zajda, Discourses of Globalisation, Cultural Diversity
and Values Education, vol. 34, Globalisation, Comparative Education and Policy Research (Springer Nature
Switzerland, 2023), https://doi.org/10.1007/978-3-031-22852-0.
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Future research should address these limitations by employing mixed-method or
experimental designs to quantify the impact of guided autonomy across diverse cultural
and educational contexts. Comparative studies may elucidate how principles of dilamba’
can be adapted internationally while maintaining cultural authenticity. Furthermore,
investigations into the integration of traditional models with digital and hybrid learning
environments could offer insights into preserving cultural pedagogy amidst
technological advancement.

In sum, dilamba’ exemplifies a culturally grounded, innovative model of guided
freedom that bridges tradition and contemporary pedagogical thought. By integrating
parental mentorship, community engagement, and experiential challenge within ethical
boundaries, it cultivates autonomous, morally aware, and socially competent learners.
Its relevance extends beyond Toraja culture, providing theoretical and practical
guidance for designing education that harmonizes cultural values, heutagogical
principles, and holistic child development. The novelty of this study lies in
demonstrating the adaptability and global significance of indigenous educational
models, highlighting pathways for cross-cultural synthesis, and reinforcing the
imperative of embedding autonomy within ethical, social, and cultural frameworks.

4. Conclusion

This study illuminates the educational significance of Dilamba’ as a culturally grounded
model of guided freedom, demonstrating its capacity to cultivate autonomous, morally
aware, and socially competent learners within the Toraja context. By integrating
parental mentorship, community participation, and experiential challenges within
clearly defined ethical boundaries, Dilamba’ operationalizes a balanced paradigm that
bridges individual autonomy with collective responsibility. The model’s novelty lies in
its synthesis of traditional cultural wisdom with contemporary pedagogical principles,
including heutagogical and experiential learning frameworks, highlighting the global
relevance of indigenous educational practices.

The findings underscore that autonomy is not an inherent trait but a
developmental outcome of guided, contextually embedded experiences. The
conceptualization of dilamba’ anna matona’ exemplifies how repeated exposure to
responsibility, decision-making, and community engagement fosters competence,
resilience, and moral discernment. Importantly, this research demonstrates that
indigenous models like Dilamba’ provide actionable insights for modern educational
interventions, including curriculum design, community-based learning, and faith-
informed pedagogies, ensuring that learners develop holistically while preserving
cultural identity.
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Despite its contributions, the study acknowledges limitations related to cultural
specificity, reliance on qualitative analysis, and the unexplored applicability in digital
and technologically mediated learning environments. Future research should employ
mixed-method and experimental designs to quantify the efficacy of guided autonomy,
explore cross-cultural adaptation, and assess the integration of traditional practices
within contemporary and hybrid educational settings. Dilamba’, in conclusion
represents a robust, culturally situated model that bridges heritage and modern
pedagogical theory. It offers a blueprint for designing education that nurtures self-
directed, ethically grounded, and socially responsible learners. By foregrounding the
interplay between autonomy, guidance, and cultural embeddedness, this study
contributes both theoretically and practically to the discourse on holistic, learner-
centered education and underscores the transformative potential of integrating
indigenous knowledge with contemporary educational frameworks.

References

Abdulkareem, Habibat Bolanle, Kamoru Abidoye Tiamiyu, and Jamila Yusuf. “From
Ancestral Wisdom to Ethical Living: Indigenous Parenting and Moral Formation
in Children.” Curricula: Journal of Curriculum Development 4, no. 1 (2025): 403-
18. https://ejournal-education.upi.edu/curricula/article /view/462.

Ahmar, Dewi Satria, and Muhammad Fath Azzajjad. “Empowering Local Wisdom for
Enhancing Students’ Social Skills in the Global Era.” Journal of Education, Social &
Communication Studies 2, no. 2 (2025): 112-27.
https://ojs.ptmjb.com/index.php/JESCS/article /view/120.

Albrecht, Donna. “The Journey from Traditional Parent Involvement to an Alliance for
Empowerment: A Paradigm Shift.” Theory Into Practice 60, no. 1 (2021): 7-17.
https://doi.org/10.1080/00405841.2020.1827897.

Baykal, Gokce Elif. “Cultivating Intrinsic Motivation in Children: Setting Goals for
Interaction  Design.”  Interactions 31, no. 5 (2024): 38-42.
https://doi.org/10.1145/3688869.

Benvenuti, Martina, Angelo Cangelosi, Armin Weinberger, et al. “Artificial Intelligence
and Human Behavioral Development: A Perspective on New Skills and
Competences Acquisition for the Educational Context.” Computers in Human
Behavior 148 (2023): 107903.
https://www.sciencedirect.com/science/article/pii/S0747563223002546.

Berkowitz, Marvin W. PRIMED for Character Education: Six Design Principles for School
Improvement. Routledge, 2021.

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |55



Rannu, Piter, Dilamba”: Heutagogical Guided Freedom......

https://api.taylorfrancis.com/content/books/mono/download?identifierName=
doi&identifierValue=10.4324/9781351030267 &type=googlepdf.

Blaschke, Lisa Marie, and Stewart Hase. “So, You Want to Do Heutagogy: Principles and
Practice.” Unleashing the Power of Learner Agency. EdTech Books.
Https://Edtechbooks. ~ Org/up/Pp,  2021. https://edtechbooks.s3.us-west-
2.amazonaws.com/pdfs/275/4294.pdf.

Carr, Alan. The Handbook of Child and Adolescent Clinical Psychology: A Contextual
Approach. Routledge, 2025.
https://api.taylorfrancis.com/content/books/mono/download?identifierName=
doi&identifierValue=10.4324/9781003396864 &type=googlepdf.

Chaika, Oksana. “Bridging the Gap: Traditional vs. Modern Education (a Value-Based
Approach for Multiculturalism).” In Lifelong Learning-Education for the Future
World. IntechOpen, 2024. https://www.intechopen.com/chapters/88847.

Chamo, Nurit, Liat Biberman-Shalev, and Orit Broza. “Nice to Meet You Again’: When
Heutagogy Met Blended Learning in Teacher Education, Post-Pandemic Era.”
Education Sciences 13, no. 6 (2023): 536. https://www.mdpi.com/2227-
7102/13/6/536.

Chen, Peipei, Jinghuan Zhang, Hongxuan Li, and Mengmeng Fu. “Relationships between
Parenting Behaviors and Adolescents’ Creativity in China: The Mediating Role of
Autonomous Motivation.” The Journal of Psychology 155, no. 5 (2021): 457-72.
https://doi.org/10.1080/00223980.2021.1902916.

Connolly, Mark. “Creativity, Knowledge and New Education.” In Creativity in Education,
Urban and Cultural Policy, by Mark Connolly. Springer Nature Switzerland, 2025.
https://doi.org/10.1007/978-3-031-82798-3_4.

Cooper, Maria, Carrey Tik-Sze Siu, Mary Benson McMullen, Jean Rockel, and Sacha
Powell. “A Multi-Layered Dialogue: Exploring Froebel’s Influence on Pedagogies
of Care with 1-Year-Olds across Four Cultures.” Global Education Review 9, no. 1
(2022): 6-23. https://ger.mercy.edu/index.php/ger/article /view/577.

Creswell, John W., William E. Hanson, Vicki L. Clark Plano, and Alejandro Morales.
“Qualitative Research Designs: Selection and Implementation.” The Counseling
Psychologist 35, no. 2 (2007): 236-64.
https://doi.org/10.1177/0011000006287390.

Darling-Hammond, Linda, Lisa Flook, Channa Cook-Harvey, Brigid Barron, and David
Osher. “Implications for Educational Practice of the Science of Learning and
Development.” Applied Developmental Science 24, no. 2 (2020): 97-140.
https://doi.org/10.1080/10888691.2018.1537791.

Dillen, Annemie. “Research with Children as Theologians: Ethical and Methodological

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |56



PEADA’ Jurnal Pendidikan Kristen, Vol 7, No 1 (June 2026)

Issues.” HTS Teologiese Studies / Theological Studies 75, no. 1 (2019): 1.
https://hts.org.za/index.php/hts/article /view/5507.

Edwards, Carolyn Pope. “Children’s Play in Cross-Cultural Perspective: A New Look at
the Six Cultures Study.” Cross-Cultural Research 34, no. 4 (2000): 318-38.
https://doi.org/10.1177/106939710003400402.

Ekowati, Dyah Worowirastri, and Abdulkadir Rahardjanto. Filosofi Pendidikan Dan
Pendidikan Nilai. UMMPress, 2025.
https://books.google.com/books?hl=id&Ir=&id=-
50REQAAQBAJ&oi=fnd&pg=PA1&dq=montessori+Otonomi+mencapai+nilai+pen
didikan+tertingginya+ketika+tertanam+dalam+kerangka+sosial-
budaya+yang+mendukung+yang+memediasi+agensi+individu+dengan+akuntabi
litas+sosial.&ots=VVNnLdnq4N&sig=00WePE9B9Z20Z1D7AQwuSHazkVo.

Fitrianto, Ibnu, and Muhammad Farisi. “Integrating Local Wisdom into 21st Century
Skills: A Contextual Framework for Culturally Relevant Pedagogy in Rural
Classrooms.” International Journal of Post Axial: Futuristic Teaching and Learning,
2025, 109-21. http://journal.amorfati.id /index.php/postaxial /article /view/444.

Frobel, Friedrich. Fredrich Froebel’s Pedagogics of the Kindergarten, Or: His Ideas
Concerning the Play and Playthings of the Child. Vol. 30. D. Appleton and Company,
1896.
https://books.google.com/books?hl=id&lr=&id=Mcs6 AQAAMAA]&oi=fnd&pg=PA
68&dq=froebel+kindergarten&ots=v3ZBePhnGR&sig=q2jn4YtH1g9j0Qz]-
bRgvpv]-6U.

Frodén, Sara, and Britt Tellgren. “Guiding Children towards Individual and Collective
Growth. Educative Participatory Experiences in a Preschool Setting.”
International Journal of Early Years Education 32, no. 2 (2024): 334-48.
https://doi.org/10.1080/09669760.2020.1742670.

Froebel, Friedrich. Froebel’s Letters on the Kindergarten. CW Bardeen, 1891.
https://books.google.com/books?hl=id&lr=&id=i]QWAAAAIAA]&oi=fnd&pg=PA1
3&dqg=froebel+kindergarten&ots=ylAqPbF19Z&sig=bS5pf-
508RhywWmrtepCD4GgtTU.

Fu, YuanLei, ChaoJung Wu, and LiZheng Zhuo. “Parent-School Collaboration as a
Foundation for Holistic Child Development.” Journal of Roi Kaensarn Academi 9,
no. 11 (2024): 1821-30. https://so02.tci-
thaijo.org/index.php/JRKSA/article/view/274806.

Govender, Nadaraj, and Edson Mudzamiri. “Incorporating Indigenous Artefacts in
Developing an Integrated Indigenous-Pedagogical Model in High School Physics

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |57



Rannu, Piter, Dilamba”: Heutagogical Guided Freedom......

Curriculum: Views of Elders, Teachers and Learners.” Cultural Studies of Science
Education 17, no. 3 (2022): 827-50. https://doi.org/10.1007/s11422-021-
10076-2.

Grolnick, Wendy S. “The Role of Parents in Facilitating Autonomous Self-Regulation for
Education.” Theory and Research in Education 7, no. 2 (2009): 164-73.
https://doi.org/10.1177/1477878509104321.

Handoko, Sigit, and Syahria Anggita Sakti. “Optimizing Classroom and Activity-Based
Character Education: A Comprehensive Guide to Best Practices and
Implementation Strategies in Early Childhood Education.” Golden Age: Jurnal
IImiah Tumbuh Kembang Anak Usia Dini 8, no. 2 (2023): 79-88.
https://journal.uin-
suka.ac.id/tarbiyah/goldenage/article/download/7259/2895.

Hasriani, Hasriani, Udin Hamim, and Ramli Mahmud. “Strengthening Scouting Character
Values through a Moral Integrated Approach for Elementary School Students.”
Indonesian Journal of Innovation Studies 26, no. 3 (2025): 10-21070.
https://ijins.umsida.ac.id/index.php/ijins/article/view/1463.

Jahan, Tamanna. “Educational Philosophy and Methodologies of Maria Montessori.”
JOURNAL OF EDUCATION AND DEVELOPMENT, n.d., 197. Accessed June 5, 2026.
https://www.journaledudev.in/journal /Vol-
14%20june%202024.pdf#page=212.

Koh, Joyce Hwee Ling, and Theodore W. Frick. “Implementing Autonomy Support:
Insights from a Montessori Classroom.” International Journal of Education 2, no. 2
(2010): 1. https://amshq.org/wp-content/uploads/2019/01/implementing-
autonomy-support-insights-from-a-montessori-classroom.pdf.

La Guardia, Jennifer G. and Richard M. Ryan. What Adolescents Need: A Self-
Determination Theory Perspective on Development within Families, School, and
Society. 2002. https://www.emerald.com/books/edited-
volume/19910/chapter/104923089.

Leavy, Patricia. Research Design: Quantitative, Qualitative, Mixed Methods, Arts-Based,
and Community-Based Participatory Research Approaches. Guilford publications,
2022.
https://books.google.com/books?hl=id&lr=&id=qUiKEAAAQBA]&oi=fnd&pg=PP
1&dg=community+research+and+method&ots=RxPhDnBs9S&sig=1Xwrc_6BZ9b8
1MIcVgmWr2PKjn8.

Leek, Joanna, and Elzbieta Szulewicz. “Constructivism in the Shadow of Centralism: The
Transformative Potential of International Programmes in Early Childhood
Education in Poland as an Escape from Authoritarianism.” Global Education

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |58



PEADA’ Jurnal Pendidikan Kristen, Vol 7, No 1 (June 2026)

Review 12, no. 2 (2025): 57-77.
https://ger.mercy.edu/index.php/ger/article/view/675.

Liamputtong, Pranee. “Traditional Research Methods in Health and Social Sciences: An
Introduction.” In Handbook of Research Methods in Health Social Sciences, edited
by Pranee Liamputtong. Springer Singapore, 20109.
http://link.springer.com/10.1007/978-981-10-5251-4_52.

Lim, Sungtaek, and Joshua Smith. “The Structural Relationships of Parenting Style,

Creative Personality, and Loneliness.” Creativity Research Journal 20, no. 4
(2008): 412-19. https://doi.org/10.1080/10400410802391868.

Mangunwijaya, Yusuf Bilyarta. Pasca-Indonesia Pasca-Einstein: Esei-Esei Tentang
Kebudayaan Indonesia Abad Ke-21. PT Kanisius, 1999.
https://books.google.com/books?hl=id&lr=&id=DkcHEAAAQBA]&oi=fnd&pg=PA
7&dq=yusuf+bilyarta+mangunwijaya+pendidikan&ots=urx4u84tm_&sig=51EV-
SkCjiQVpGSNDBHO9bpZFxSc.

Mangunwijaya, Yusuf Bilyarta. Teknologi Dan Dempak Kebudayaannya. Yayasan Obor
Indonesia, 1983.
https://books.google.com/books?hl=id&Ir=&id=u5_Xz1kpOZAC&oi=fnd&pg=PA1
&dqg=yusuf+bilyarta+mangunwijaya+pendidikan&ots=Bdl160TOsx&sig=wSKRgK
2ry6dgCb3RTpVUhMwqSh8.

Molfese, Angela. “Montessori and Liberatory Consciousness: An Exploration of White
Montessorians’ Development as Anti-Bias, Antiracist Practitioners.” PhD Thesis,
Antioch University, 2026.
https://search.proquest.com/openview/06acca2af9f6dd8e93b086009e4645b9/
17pq-origsite=gscholar&cbl=18750&diss=y.

Montessori, Maria. Montessori’s Own Handbook (Buku Panduan Montessori): Metode dan
Kegiatan untuk Membangun Lingkungan Belajar Pengasah Kemandirian Anak.
IRCiSoD, 2025.

Montessori, Maria. The Montessori Method. Frederick, A. Stokes Company, 1912.

Moore, Mary Allison. “Teacher Perspectives of Student Academic Decision-Making in
Montessori Elementary Classes.” Pacific Oaks College Northwest, Pasadena, CA,
master’s paper, 2000. https://amshq.org/wp-
content/uploads/2019/01/teacher-perspectives-of-student-academic-decision-
making-in-montessori-elementary-classes.pdf.

Moorhouse, Pete. “The Art of Serious Play Froebel’s Influence on Early Childhood
Pedagogy and beyond to the Creative Work Of.” The Bloomsbury Handbook to
Friedrich Froebel, 2023.

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |59



Rannu, Piter, Dilamba”: Heutagogical Guided Freedom......

https://books.google.com/books?hl=id&Ir=&id=XGTcEAAAQBA]&oi=fnd&pg=PT
347&dq=Froebel%E2%80%99s+emphasis+on+structured+creativity&ots=aMoQ
2WkbjT&sig=0iGFV_a8UlKU4lafTnzWmagXVOo.

Mulyatno, Carolus Borromeus. Kesetiakawanan Di Era Digital Dalam Perspektif
Pendidikan Integral YB Mangunwijaya. Sanata Dharma University Press, 2025.
https://books.google.com/books?hl=id&Ir=&id=sGNYEQAAQBA]&oi=fnd&pg=PA
1&dg=Mangunwijaya,+pemahaman+canggih+tentang+psikologi+perkembangan
+yang+tertanam+dalam+kearifan+budaya+lokal,+menawarkan+wawasan+yang+
dapat+menginformasikan+praktik+keluarga+dan+strategi+pendidikan+formal&
ots=781Veh4G7U&sig=qCWzQSA32UjyUKLRkDGVTPdtzcs.

Murtiningsih, Siti, and Arie Sujito. “Reimagining the Future of Education: Inclusive
Pedagogies, Critical Intergenerational Justice, and Technological Disruption.”
Policy ~ Futures in  Education 24, mno. 3 (2026): 484-504.
https://doi.org/10.1177/14782103251341406.

Narvaez, Darcia. “Integrative Ethical Education.” In Handbook of Moral Development.
Psychology Press, 2006.
https://www.taylorfrancis.com/chapters/edit/10.4324/9781410615336-
38/integrative-ethical-education-darcia-narvaez.

Nyuhuan, Guo. “Beyond Rewards and Punishments: Enhancing Children’s Intrinsic
Motivation through Self-Determination Theory.” World Journal of Advanced
Research and Reviews 21, no. 2 (2024): 1576-83.
https://pdfs.semanticscholar.org/cc83/dcc14562bf370f422d14e5012c98370dd
549.pdf.

OBIZUE, MIRIAN NDIDI, SANDRA SUCCESS OLAOBAJU, and DORATHY CHIOMA
ORAGWU. “Moral Education and the Role of Families in Shaping Values for
Sustainable National Development.” Int’l Journal Of Humanities, Economic
Development And Contemporary Studies 1, no. 2 (2025): 380-93.
https://journals.iempsglobal.org/index.php/IJHEDCS/article/view/145.

Opris, Dorin, and Madalina Bogdan. “Freedom and Autonomy in Montessori Pedagogy:
Implications for Educator Training and Learning Environment Design.” Acta
Didactica Napocensia 18, no. 2 (2025): 84-93.
https://eric.ed.gov/?id=E]1494696.

Park, Hye-sook, Seokmin Kang, and Sungyeun Kim. “A Longitudinal Study of the Effect of
Individual and Socio-Cultural Factors on Students’ Creativity.” Frontiers in

Psychology 14 (2023): 1068554.
https://www.frontiersin.org/journals/psychology/articles/10.3389 /fpsyg.2023.
1068554 /full.

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |60



PEADA’ Jurnal Pendidikan Kristen, Vol 7, No 1 (June 2026)

Rantung, Djoys Anneke. “The Christian Religious Education and the Javanese Tradition
of Theory and Teaching Method: Experiences from the Bible and Ki Hajar
Dewantara.” KURIOS 10, no. 3 (2024): 744-53. https://sttpb.ac.id/e-
journal/index.php/kurios/article /view/1016.

Rohman, Arif. “Integrating Local Cultural Values into Early Childhood Education to
Promote Character Building.” IJLTER. ORG 23, no. 7 (2024): 84-101.
https://www.researchgate.net/profile/Fatima-
Belkhir/publication/384863880_Vol_23_No_7_]July_2024/links/670aaabddc9172
6ad38e3fca/Vol-23-No-7-July-2024.pdf#page=91.

Ryan, Richard M., Edward L. Deci, Wendy S. Grolnick, and Jennifer G. La Guardia. “The
Significance of Autonomy and Autonomy Support in Psychological Development
and Psychopathology.” In Developmental Psychopathology, 1st ed., edited by
Dante Cicchetti and Donald J. Cohen. Wiley, 2015.
https://doi.org/10.1002/9780470939383.ch20.

Sakti, Syahria Anggita, Suwardi Endraswara, and Arif Rohman. “Revitalizing Local
Wisdom within Character Education through Ethnopedagogy Apporach: A Case
Study on a Preschool in Yogyakarta.” Heliyon 10, no. 10 (2024).
https://www.cell.com/heliyon/fulltext/S2405-8440(24)07401-2.

Samaranayake, Dinusha, Kavinda Dangampala, and Sonali Chathurika. Montessori
Practical Life Activities for Supporting the Development of Child Autonomy in ECEC:
A Guidebook for Educators. 2026.
https://www.theseus.fi/handle/10024/921731.

Sampaleng, Donna. “Revitalisasi Filsafat Eksistensialisme Kristen Dalam Manajemen
Pendidikan Kristiani: Merancang Sistem Pembelajaran Yang Resilien Dan
Bermakna.” KURIOS 10, no. 2 (2023): 359-71. https://sttpb.ac.id/e-
journal/index.php/kurios/article/view/931.

Sanderan, Rannu. “Heuristika dalam Pendidikan Karakter Manusia Toraja Tradisional.”
BIA’: Jurnal Teologi dan Pendidikan Kristen Kontekstual 3, no. 2 (2020): 2.
Children, parents, cultural practitioner. https://doi.org/10.34307 /b.v3i2.213.

Setiana, Yuni Nuraeni, Rustono, Eko Handoyo, and Tri Suminar. “Parental Involvement in
Early Childhood Character Education.” Journal of Moral Education, May 20, 2026,
1-24. https://doi.org/10.1080/03057240.2026.2660713.

Singh, Manoj Kumar. “FAMILY AND COMMUNITY ENGAGEMENT IN EARLY CHILDHOOD
EDUCATION.” Preschool Education and An Integrated Preschool Curriculum, n.d.,
90. Accessed June 5 2026.  https://www.wisdompress.co.in/wp-
content/uploads/2023/10/Preschool-Education-and-An-Integrated-Preschool-

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |61



Rannu, Piter, Dilamba”: Heutagogical Guided Freedom......

Curriculum.pdf#page=96.

Sulistyawati, Wiwik. “Enhancing Young Learners’ Creative Thinking through Problem-
Based Learning: An Indonesian Early Childhood Education Context.” Journal of
Educational Technology and Innovation 8, no. 2 (2025): 29-48.
http://jurnal.unipar.ac.id/index.php/jeti/article /view/2764.

Supratiknya, Augustinus. Sumbangan Psikologi Dalam Pendidikan. Sanata Dharma
University Press, 2023.
https://books.google.com/books?hl=id&lr=&id=yYXOEAAAQBAJ]&oi=fnd&pg=PA
3&dq=Mangunwijaya+prinsip+kebebasan+dalam+pengawasan+etis+terstruktur
&ots=Y2Eu0_wNue&sig=nSnlZ15rjINRkxEBxfg8cHiURdg.

SWARGIARY, KHRITISH. Modern Perspectives on Montessori Philosophy: Adaptations and
Applications in the 2020’s. ERA, Us, 2024.
https://books.google.com/books?hl=id&Ir=&id=GRorEQAAQBAJ&oi=fnd&pg=PA
11&dg=montessori+nurtures+autonomy,+ethical+reasoning,+and+social+respon
sibility&ots=ZfkeX0h1go&sig=xizSQW8j02GJwlpaghmwNa]bGFM.

Tammu, J., and H. van der Veen. Lamba’ (Dilamba’). Revisi. PT. Sulo dan YPKT, 2016.

Tammu, ., and H. van der Veen. Tona’ (Matona’). Revisi. PT. Sulo dan YPKT, 2016.

Teichert, Laura, and Shaya Helbig. “Friedrich Froebel.” In The Palgrave Handbook of
Educational Thinkers, edited by Brett A. Geier. Springer International Publishing,
2024. https://doi.org/10.1007/978-3-031-25134-4_42.

Tohari, Amin. “The Role of Local Wisdom in Creating Peace and Social Harmony in
Villages: Cultural and Traditional Perspectives.” Jurnal Konseling Dan Pendidikan
13, no. 1 (2025): 316-25.
https://mail.jurnal.konselingindonesia.com/index.php/jkp/article/view/1424.

Turney, Kristin, and Sarah Halpern-Meekin. “Parental Relationship Churning and
Adolescent Well-Being: Examining Instability Within Families.” Journal of
Marriage and Family 82, no. 3 (2020): 965-80.
https://doi.org/10.1111/jomf.12665.

Wray-Lake, Laura, and Amy K. Syvertsen. “The Developmental Roots of Social
Responsibility in Childhood and Adolescence.” New Directions for Child and
Adolescent Development 2011, no. 134 (2011): 11-25.
https://doi.org/10.1002/cd.308.

Zajda, Joseph. Discourses of Globalisation, Cultural Diversity and Values Education. Vol. 34.
Globalisation, Comparative Education and Policy Research. Springer Nature
Switzerland, 2023. https://doi.org/10.1007/978-3-031-22852-0.

Copyright© 2026; Author(s)’,
ISSN: 2722-8843 (print), 2722-8835 (online) |62



